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Aspect’s members decide 
on the union's future 

Shaping
our future

Why is Aspect – which over the past decade 
has grown as a professional association and 
as a trade union – contemplating partnership
with another union?

John Chowcat: “The world in which we live and work 
is changing rapidly. In the spring of this year our elected
National Council took a long and sober look at the situation
we face. The government's spending cuts and sweeping
reforms of key education and children’s services present 
us with quite unprecedented challenges.”

Mike Hardacre: “We confront the most drastic reduction in
public services since the founding of the post-war welfare
state. Local government – in which three quarters of Aspect
members are directly employed – and which underpins
much of the work of our independent members – is being
pared back. We have to face the fact that our traditional
membership base is eroding with council cuts and job
losses driven by the government’s four-year Comprehensive
Spending Review. 

Esther Pickup-Keller: “Local activists are reporting widespread
redundancies across the country, and our finances and
organisation and officials are being stretched to the limit 
in dealing with these pressures.”

John Chowcat: “We have to look at the big picture. In
different ways, in England, in Scotland and Wales, and 
in the north of Ireland, the terrain on which we work in
education and in children's services is being remoulded. 
Not just by contraction of local authority functions but by 
a wholesale recasting of the framework of leadership,
innovation, regulation and support that a range of national
agencies and initiatives provided.”

Esther Pickup-Keller: “In spring this year, 
our National Council looked long and hard 
at the situation and resolved unanimously 
to “negotiate to become an autonomous
professional section within a larger and
appropriate professional staffs union” to
better build a stronger specialist voice for 
our membership in these new conditions.

Mike Hardacre: “Our priority is to safeguard
our full range of trade union and professional
activities whilst ensuring that Aspect's positioning as the
principal voice of professionals in school improvement and
children's services is fully maintained.

How did the National Council settle upon
Prospect as a prospective partner?
John Chowcat: “We looked long and hard. But after carefully
considering all our choices it was unanimously agreed to
enter into discussions with Prospect which is the largest
professional and managerial staffs union in the country. We
took legal advice and our 'transfer of engagements' had to
gain the approval of the government's Certification Officer 
for trade unions.”

What does this mean in practice?
John Chowcat: “Aspect members are voting on a 'transfer of
engagements' to Prospect. This will create an autonomous
Aspect group within Prospect. Aspect members will receive
all the services and benefits available to Prospect members,
including full trade union official and professional legal
support and representation when required, and their period
of Aspect membership will be counted as Prospect
membership, to ensure continuity. 

What extra benefits does this process bring?
Esther Pickup Keller: “Practically rather a lot. Prospect has 
a nationwide network of full-time officials, supported by
specialist pensions, legal, communications and research
staff. This goes beyond what Aspect could resource.”

Mike Hardacre: “Our pioneering work in lobbying, policy
development and professional standards, training and
accreditation will continue on an autonomous basis. 
Our national–level role on the Soulbury Committee, the
LGPS Policy Review Group and the Children’s Services
Professionals Network and other bodies will be supported
and maintained.
John Chowcat: “Prospect is very keen on maintaining the
Aspect 'brand' as the basis of a more powerful voice for in
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our sector. This fits in nicely with its ‘diversity of professionals’
model and it strongly advocates the “professional voice”,
and distinct ‘branding’ of its professional sectors

How, practically, will Aspect's 'brand' be
maintained?
John Chowcat: “Well, to start with, Aspect's existing
magazine Improvement, website and electronic membership
communication channels will continue, with their focus on
key issues within education and children’s services. We have
the precedent of the Connect telecoms sector of Prospect
which kept its own magazine and there are other regular
dedicated newsletters for members in various sectors as
well as Prospect’s general membership magazine.

Esther Pickup Keller: “All Aspect’s paid officials and staff 
will stay in post and the TUPE regulations will be strictly
observed. There will be no early changes to their pay and
conditions of employment, and a process of negotiation
will assist later harmonisation of salary levels and
employment conditions. As a larger organisation, Prospect
is able to provide such workforce benefits as an
occupational pension scheme, which Aspect has never
been able to afford for its staff as well as good salary
levels and employment conditions.

John Chowcat: “Prospect have no office east of the Pennines
and with a substantial membership in the region, our Woolley
Hall office suits them fine. The autonomous Aspect group
will continue to be run from our office at Woolley Hall.”

How will Aspect's basic democratic
machinery function in the new organisation?
Mike Hardacre: “This was central to our talks. Prospect
willingly accepted the need to retain our full range of
relevant national committees and to resource serious
membership recruitment drives for the autonomous Aspect
group. Our agreement stipulates that separate activity 
within Scotland, Wales and Northern Ireland will be fully
respected, given their different policy contexts. My sense is
that because Prospect is a diverse nation-wide union, with
a wide variety of professional specialisms in membership,
its leadership recognises the sensitivities involved.

John Chowcat: “The autonomous Aspect sector will 
choose its own delegates to the Prospect national
conference in proportion to our membership. And although
we are relatively small compared to Prospect’s 100,000 plus
total membership, the agreement stipulates the creation 
of two Aspect observer seats on the Prospect National
Executive Committee (which is usually 23-strong) for a 
period of time, to facilitate our 'arrival' on the national 
scene within Prospect.

Esther Pickup-Keller: “We have agreed that our membership
subscriptions stay at existing levels through 2012. Prospect
subs are currently lower than ours, so eventually there will
be a convergence of membership subscription levels
between the two organisations – by agreement and
discussion of course. ◗

John Chowcat was elected as general secretary of Aspect
unopposed for the third time in 2009 
Dr Mike Hardacre is a school improvement consultant and
the current elected president of Aspect. 
Esther Pickup-Keller works for Bristol City Council as head of
its Pupil Referral Service and is Aspect's vice-president

Ballot

The ballot result will immediately be published to the media and
on the union’s website.
Make sure Aspect has your full current details including employer,
place of work, title of post and current address.
Aspect Woolley Hall, Woolley, Wakefield, West Yorkshire WF4 2JR 
info@aspect.org.uk  01226 383428  Fax 01226 383427

Prospect the union
Prospect is broad-based union with its origins in specialist
and professional grades in the civil and public services. It
has grown to include an even wider range of
professionals in industry and public services. Prospect
members are organised in workplace branches based
around their employer, with large branches being broken
down into sections. Most work-related issues are dealt
with locally by the branch or section.

At a national level the union has an executive committee
plus a number of specialist sub-committees dealing with
issues such as health and safety, equal opportunities and
pensions. Prospect has more than 122,000 members
working across  hundreds of companies and public
bodies Its members are professionals and specialists in
diverse fields ranging from palaeontology to project
management. http://www.prospect.org.uk/aboutus/atoz

With an income of over £12m a year in income, offices in
seven regions across the country and a London
headquarters Prospect has more than 40 full-time
professional negotiators with specialist research, pensions,
legal, education, communication and organisation
departments a network of 2,700 safety and workplace
representatives and a skills training programme for
representatives.

Prospect is non-party political and is affiliated to the
Trades Union Congress
http://www.prospect.org.uk/

View Prospect's Profile magazine at
http://tinyurl.com/5seu9ls



Pat Petrie and Claire
Cameron introduce new
writing on creative approaches
to education, social policy 
and practice

Social pedagogy:
A developing field in the UK 

In the English-speaking world, the term ‘pedagogy’ is
mainly applied to formal education, while social
pedagogy is well known in mainland Europe, but little
known in the UK. In Europe, social pedagogy is an

occupation that requires professional understandings,
attitudes and is studied at degree and higher degree level.
At the level of social policy, a way of understanding social
pedagogy is as a means of addressing social issues in a
broadly educational way – rather than turning to health or
justice measures, for example (Petrie, 2002). As such, it has 
a long history encompassing Rachel and Margaret
McMillan's nursery, Barnardo's cottage homes and many
19th Century examples. Today a range of services such as
parenting classes, Sure Start and youth work would be seen
in much of continental Europe as social pedagogy. It is
sometimes said that social pedagogy is where care and
education meet, relating to support for children’s
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development, overall, concerned with the whole child, in
relationship with others and already contributing to our
society (Petrie et al. 2006). 

In 1999, the Department of Health requested the Thomas
Coram Research Unit to investigate social pedagogy in
Europe. A programme of research followed, examining the
theory and practice of social pedagogy and its role in
services such as children's early education, residential care,
foster care and family support services. Participation in
creative activities with children is usual in the practice of
social pedagogues. NCB and CUSP (the Centre for
Understanding Social Pedagogy, at the Institute of Education
(http://www.ioe.ac.uk/research/40899.html) have researched
this for the Arts Council England, producing an 'artist
pedagogue' framework for Culture Creativity and Education
and an evaluation of Sing Up for looked after children,
based on the artist pedagogue framework.

(http://events.wavecastpro.com/lookedafterchildrenandmusic
Parallel with the research there have been various

initiatives to develop social pedagogy in the UK.
Organisations and networks include: Jacaranda a recruitment
and development agency, (www.SocialPedagogyUK.com);
ThemPra, a social enterprise working mainly through
bespoke and in-house training courses
(www.thempra.org.uk); The Social Pedagogy Development
Network, a grassroots movement for shaping and
developing a UK tradition of social pedagogy
(www.thempra.org.uk); CUSP, which often collaborates with
the above organisations, especially in The Social Pedagogy
Training and Consultancy group. CUSP also hosts an
international seminar, twice a year, and a study group. 

There have also been at least three social pedagogy pilot
schemes. These include, of major importance, the English
Department of Education's pilot, which recruited social
pedagogues from Europe, for work in children's residential
homes (www.SocialPedagogyUK.com). 

These developments have created a British audience for
publications on social pedagogy. Over the last 10 years,
British writers have increasingly addressed social pedagogy,
with articles in practitioner and academic journals and three
books. The first, in 2006, was research-based and focused
on children's residential care (Petrie et al. 2006). Two new
books, both originating in CUSP, in keeping with social
pedagogy's wide remit cover the children and young
people's sector and touch on work with adults.  

Social Pedagogy and Working with Children 
and Young People: Where care and education meet,
edited by Claire Cameron and Peter Moss, provides a
comprehensive overview of the theory, principles and practice
of social pedagogy and the profession of social pedagogue.
Leading international contributors trace the roots and
development of social pedagogy, its role in relation to
individuals, groups, communities and societies and its
application to work with children and young people across
settings. The intention of the book is to support the
development of an English language literature in social
pedagogy that enables students on MA social pedagogy
programmes to make links between services for children and
young people in the UK with social pedagogic theories,
concepts and approaches to practice. The book points out
some areas of commonality between UK traditions and those
of continental Europe albeit not named as social pedagogy in
the UK. In parallel with this, the book provides important
material in a debate that was given urgent legitimacy by the
creation of a ‘children’s sector’ through Every Child Matters
policy; that of rethinking and restructuring the children’s
workforce. With a history of fragmentation, low levels of
qualification and poor pay, and an emphasis on prescriptive
procedures, the book offers the children’s workforce a bank of
ideas for developing a more holistic, reflective and integrated
approach to practice. A ‘red thread’ running through the book
is that of social pedagogy as embedded in social contexts ➜
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- it looks different in different countries but it aims at
identifying the conditions for human growth and
development, whatever the circumstances and starting points.
Social pedagogy works with the positive and the experiential
and two authors, Eichsteller and Holthoff, refer to four
domains of interest or organising concepts for thinking about
professional practice as social pedagogues: individual and
collective well-being, learning, relationships and
empowerment. These themes are picked up in other chapters
of the book. Bryerdup and Frørup discuss the importance of
social communities in the lives of young people and the need
for social pedagogues to promote the networking skills of
marginalised young people, while Boddy outlines the
‘professional heart’ in social pedagogic practice and
Kleipoedszus discusses the constructive role that conflict 
can play in social pedagogic approaches to work with children
and young people. Moss, Jensen and Fielding, in their
respective chapters, discuss various aspects of learning, 
as practised from a democratic and participatory perspective
in Reggio Emilia nurseries, in the context of understanding
and valuing practice in Danish early childhood centres, and 
in relation to radical school education in UK traditions.
Vandenbroeck and colleagues discuss diversity issues in early
childhood education from the perspective of connecting the
social with the pedagogical; indeed, a second red thread for
the book is the emphasis on the importance of the political
and the relation between professional practice and
democratic political action in the interests of empowering
societal citizens. The book concludes with a review of
possible impediments to developing social pedagogy in the
UK. Barriers include the widespread conceptualisation of work
with children and young people around the more limited
concept of ‘care’, which, although important, is not sufficient
for social pedagogy. Second, care, and other human services
work, is usually seen as technicised labour, split into multiple
tasks and organised in a very hierarchical fashion, with a high
degree of specialisation and fragmentation. Social pedagogy
has a different rationality and premise. The highly marketised
and privatised approach to children’s services may provide 
a third barrier to the introduction of social pedagogy, as this
model relies on driving down cost and not necessarily on
valuing highly qualified staff or democracy within service
provision. But the book ends with a message of hope about
the transformative potential of social pedagogy.
www.jkp.com/catalogue/book/9781849051194. 

Communication Skills for Working with Children 
and Young People: Introducing Social Pedagogy,
by Pat Petrie, is aimed at practitioners and students. It brings
together two different sets of theory and practice: social
pedagogy and interpersonal communication. Both are deeply
concerned with humans as social beings in relationship with
each other, whatever the social pedagogic setting - early years,
play, fostering, schools, or children's residential care. But while
research shows that training can improve practitioners'
communication skills, it says little about why they should wish
to communicate well. Interpersonal communications are
always value based: for example they can be implicitly
manipulative, self-serving and oppressive; they can maintain
the status quo or confront its injustices. In social pedagogy, the
principles taken to be most important include
democracy, equality and respect for other people
and for social pedagogues these are the underlying
meanings to be conveyed in interpersonal
communications. The book acknowledges this,
linking interpersonal communication with an
introduction to social pedagogy, because it is
interested not only in how people communicate,
but to what end they do so. Topics covered include
non-verbal communication, attentive listening,
empathy, the part played by questions, working
constructively with conflict and criticism, and
communicating in groups. The reader is also
introduced to how the principles of social pedagogy
can inform warm, nurturing relationships and
communication; seeing children and young people
in the round as feeling, thinking and physical
beings; the importance of dialogue and reflection;
how social factors and individual experience form people's
distinct and valid perspectives on life; working with the whole
of oneself,  head, hands and heart, and being able to
distinguishing between professional, personal and private
matters. There are also exercises, topics for personal reflection
or group discussion, and suggestions for observations.
http://www.jkp.com/catalogue/book/9781849051378. ◗
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